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Abstract
The challenge of national unity and integration is as old as the birth of Nigeria in 1914 with the amalgamation of the Northern and Southern protectorates (Oluniyi, 2011). This was a historical adventure that brought together over 250 different communities, races and ethnic nationalities that hitherto shared no common history, worldview, language and civilizations. This union did pass through certain tensed situations intermittently in its about one hundred years of existence that threatened its continuity. There was the civil war, and before it and after, many other violent conflicts of various magnitudes and proportions did take place. In the recent years however, violent conflicts have become a recurrent decimal in the country. The destruction of property worth billions of Naira and the loss of thousands of life in the last one and a half decade have been quite monumental. With state failure to enforce the rule of law, thereby bringing the masterminds and perpetrators of crime to book, and with rampant extrajudicial killings, a culture of impunity has already been entrenched, much as anarchy is hovering on the Nation. But what seems to cast a spell of doom is the perceptual and relational crisis amongst the citizens that has set in. Mutual mistrust, suspicion and  hate have come to be  the order of the day. We have found ourselves in a real crisis situation that can only be resolved through education, enlightenment, awareness creation and strategic societal and value reorientation program. This is what underscores the role of education in fostering peaceful and harmonious coexistence and unity. In specific terms, teacher education particularly plays a significant role in this regard. This paper explains the ways and means by which teacher education is used in Nigeria to strengthen and reinforce national unity and integration. The paper also demonstrates, in the context of the emergence of very many centrifugal forces in the country, the role teacher education as an instrument for fostering peaceful and harmonious coexistence in a hetergeneous nation like Nigeria.
National Integration, National Security and Conflict Resolution in Nigeria
The Role of Teacher Education
Introduction
The challenge of national unity and integration is as old as the birth of Nigeria in 1914 with the amalgamation of the Northern and Southern protectorates (Oluniyi, 2011). This was a historical adventure that brought together over 250 different communities, races and ethnic nationalities that hitherto shared no common history, worldview, language and civilizations. Although these heterogeneous entities had agreed to live together in harmony, and had charted out certain political and constitutional arrangements for free, fair and peaceful coexistence. But, as it were, certain faultlines, stereotypes, prejudices and even malice do create tensions and clashes at certain times. At all times, different sorts of measures and instruments have been used to restore not only normalcy but even faith and confidence in living together as a single and united geopolitical entity. Education has without doubt been one of the most significant institutions or agent that have always been used for fostering mutual tolerance, respect, understanding and acceptance of one another.
But the Nigerian project has never been threatened by centrifugal forces like it has been happening in the recent years. While the civil war of 1967 -1970 was such a real and monumental challenge to our nationhood, the fact of its containment within a certain enclave and the rather short term it took to be nipped in the bud ensured that its negative fall outs and impacts did not have far reaching effects on the polity. What we have at hand in the past 25 years ( a quarter of a century) is a crisis that appears to portend serious dangers and threats to our collective existence as a nation. This is not because the problem is actually intractable but because of lack of responsible and responsive leadership. Successive regimes over the last three decades largely lack political legitimacy and thereby also having no political will to handle and deal with such issues and matters decisively. With endemic corruption and the entrenchment of culture of impunity, the whole situation has grown to become a malaise and almost degenerating into anarchy. While Elaigwu, 2004, as cited by Kuna (2005) asserted that from the time of return to civil rule in 1999 there had been well over 100 ethno-religious conflicts leading to great losses of lives and property, what has so far happened between 2005 to date in terms of those kinds of conflicts and their attendant destructive effects can well be said to have quadrupled the indices so reported previously. The country, as succinctly put by the caption of a report, is “trapped in a cycle of violence”.
The situation in the country in terms of security and national cohesion keeps degenerating and increasingly also concerns and worries keep growing. This fact, like it was asserted by Kuna (2005) is underscored and also epitomized by among other things a number of conferences, roundtables, formation of various peace-making and reconciliation organizations. The theme of this Conference is certainly an affirmation of this particular assertion.
In keeping with the spirit and objective of the Conference, this paper first of all examines the fluidity of time and space and the inevitability of change in human conditions and endeavours. This was done in order to make a case for the necessity of reform in education in order to make it relevant and in tune with the prevailing situation. And since the essential aim is to demonstrate the efficacy and instrumentality of teacher education in fostering national unity and peaceful coexistence the paper discussed the importance of teacher education. An overview of the national security situation was made and within it the context of the challenges facing teacher education is defined. The paper finally identified principles and measure that need to be applied to make teacher education responsive and relevant to challenge national insecurity in the country. Some recommendations were thereupon made.
Society, History and the Imperatives of Educational Reform
In both its traditional and modern form, as well as its formal and informal dispensation, throughout human history, education has remained the only essential and most significant tool/instrument with which the overall experiences, cultural norms and civilizational values of a given community/nation are transmitted across generations. It is a purposeful human enterprise, and not a mere pastime or something accidental. It is therefore, more than just a mere means of training and instruction through which supposedly value-free knowledge is imparted (Shehu, 2005). 
Education had never existed in a vacuum. Rather, it always exists within certain socio-historical context(s). By socio-historical context, it means a given time and space. Shehu (2011)  believes that, time and space do not only provide the historical and geographical confines and contexts  within which human life and activity take place but they also constitute the factors that precipitate change, while they are at the same time susceptible to change. Change therefore, is the only thing that is not only constant but also inevitable in human history. According to Fairclough (2011), the modern world is swept by change as new technologies emerge constantly......There emerge new patterns of competitions but also great new opportunities, and success depends on how well we exploit our most valuable assets: our knowledge, skills and creativity. These, Fairclough (2011) further asserts, are the key to designing high-value goods and services and are at the heart of a modern, knowledge driven economy.
If time and space do not remain constant but are subject to change, and if they are the contexts within which human activity takes place, then human endeavors (like education) that are destined to exist over a certain, definite span of time and across/within a given space necessarily need to be dynamic through some form of reviews, reforms and modifications if at all they need to be relevant.
Education, Shehu (2011) further asserts, in whatever form is a social institution as well as a social process. While being conducted within the realms of time and space, it is both an agent and subject of intellectual, cultural, socio-political and economic transformation, development and change (Baikie, 1986; NPE, 2004). The relevance of any sort of educational system or project can only therefore, be assured if it undergoes one form of reform or the other at certain time intervals, as a direct response to the changes that happen within the contexts of time and space. This is the philosophical and historical axiom that explains and underscores the need for reform in education.
Teacher education as an important segment of the education system occupies a central position in any sort of educational reform activity. This centrality implies that while teacher education is subject to change in the system, it is as well, the agent/vehicle of the intended reform. In the Nigeria of today, the negative perceptual and relational changes that have occurred amongst the different ethno-religious and geo-political communities, and the associated and attendant, intermittent and internecine violent conflicts and clashes undoubtedly underscore the necessity of reforming our education system to make it responsive to these problems that have posed monumental challenges to our existence as united, peaceful and progressive nation. For this particular purpose, and in this particular regard, it can be asserted that teacher education is the starting point as well as the vehicle in our drive towards national integration.
The Importance of Teacher Education to National Development
The importance of teacher education to national development begins from our appreciation of the importance of the teacher to the education system in particular and the nation in general. This has been aptly demonstrated in the National Policy on Education (herein referred to as the NPE), when it states that, “since no education system may rise above the quality of its teachers, teacher education shall continue to be given major emphasis in all educational planning and development” (NPE 2004, p.39). An interpretation to the above assertion by the NPE implies two critical things namely, that (i) throughout history the teacher has been, and will continue to remain indispensable, even with the invention of the so-called artificial intelligence (the computer), as far as the business of education is concerned; and (ii) the whole question of quality in education in any case, depends squarely on the teachers. 
The second point above was affirmed by Copinathan, et al (2008), when they submitted that for a society undergoing far-reaching economic and social changes there is a growing recognition that teacher quality is critical in preparing students. The justification to the above assertions made both by NPE, (2004) and Copinathan, et al, (2008) was given in a rather very practical and logical sense by Ukeje, ( 2000 ) when he says after paraphrasing NPE, (2004) that, “this is so because it is the teacher who, in the final analysis, translates policies into practices and programmes into action” (p.1).
Considering the importance of the teacher to the education system as demonstrated above, and indeed,  for the purpose of building a high quality education system relevant to 21st century social and economic realities, it is therefore not strange that teacher education has become a top priority for most government and nations in the world today (Copinathan, et al, 2008).
National Unity, Integration and Peace Building as Principal Objectives of Education in Pluralist Societies
Time and space therefore are teleological, not only in relation to educational reform, but in relation to all human endeavours and undertakings. As an illustration of the fact that educational reforms are subject to the dictates of time and space, Wikipedia, (2011) gave some examples saying that Maria Montessori’s reform motives were essentially anchored on social goals like “education for peace” and humanistic goals like “meet the needs of the child”.
In historic Prussia Wikipedia (2011) continues, “an important motivation for the invention of Kindergarten was to foster national unity by teaching a national language while children were young enough that learning a language was easy”. 
Peshkin (1967) asserts that, what usually obtains in pluralist societies is that, besides the dominant expectations of schools producing the labor force and the bureaucratic leadership, the expectations and goals of integrating sub-populations fragmented by religious, linguistic, or ethnic differences. This is the actually the trend and tradition in all African countries. While almost all of them are colonial contraptions and essentially amalgams of divergent ethnic nationalities, they all have had to grapple with the challenge of national integration right from their inception. Not surprisingly therefore, Chukunta (1978) also asserts that, the need to foster national consciousness out of the myriad of ethnic particularities has always been a cardinal objective of education in African countries.
In the Nigeria contexts, Oluniyi (2011) believes that immediately after independence the need for finding a common to promote the commitment of citizens against primordial ethnic cleavages and indigenization arose. Thus, the search for socio- political values like national unity and integration significantly formed the different purposes and motives behind certain educational policies. Akpan, (1990) submits that, although at the initial stage the production of manpower to the nation was the major objectives of higher education, the social political value of fostering national unity and national integration were later unambiguously stated as its integral objective in both policy and practice. 
For the purpose of illustration, it is pertinent to explain here that, the need to foster unity and national integration after the civil war informed the creation of Federal Government (UNITY) Colleges, the introduction of the national youth service scheme (NYSC), etc.  The drive towards overall national development and industrialization formed the basis for the formulation of the NPE which came with the 6-3-3-4 system. Thus overtime, and within the ever-changing Nigerian space, changes of different forms have been taking place as responses to challenges that usually emerge.
Since teacher education is the central nerve of the education system or its livewire, all the factors that precipitate change and reform in the system directly apply to it. Thus in the Nigerian experience as briefly described above, all the reforms in the system made at one time or the other necessarily led to several transformations in teacher education.
The Metamorphosis of Ethno-religious Conflicts and the Upsurge of Threats of Disintegration and Insecurity in Nigeria
Even though this paper attempted to project the phenomenon of ethno-religious conflicts in the country in several sections, it is still necessary to demonstrate the metamorphosis of this unfortunate situation. The point that is intended to be made here is that, the fact that the problem has not only  continued to recur intermittently but is also worsening in all manifestations and ramifications underscores the fact that we must all rise up to this challenge, and that we must do that promptly before it completely consumes us.
· In the 1980s: localized, small scale conflicts, death counted in units and tens( no arson, no displacements, no displacement camps), and use of local, primitive weapons like swords, machete, etc.
· In the 1990s: radius of conflict widening, deaths counted in tens and hundreds, arson in small scale, community displacements in small scale, no burning or mutilation of dead bodies, restricted use of fire arms, 
· 2000+ : Large scale carnage, genocidal killings (death counted in hundreds and thousands), real wickedness and savagery and monumental display of hate, characterized by burning and mutilation of dead bodies. Total degeneration: Elimination of civility and human nobility and honour. A real drift to savagery and animalism; rampant use of huge and sophisticated weapons and even explosive devices both improvised and military-branded
· The humanitarian, social and economic costs of ethno-religious conflicts in Nigeria
· The destructive effects of the conflicts are unimaginable, just as they are monumental:
· Mass killings of helpless, innocent civilians- men, women, and children, the old and the sick- since they are not real wars, no designated and trained combatants, but trigger happy, ragtag militias and ethno-religious bigots.
· Destruction of means of livelihood: No battle fields- civilian settlements as battlefields- markets, residential buildings, public institutions, farmlands as targets of attack and destruction.
· Entrenchment of Real Humanitarian crises: Untold sufferings and pains, occasioned by the lost of loved ones and breadwinners, displacement and elimination of communities, 
· Entrenchment of poverty and ignorance: social and economic dislocations, no schooling for children, no peace of mind to settle down and pursue a meaningful livelihood, etc.
· The Greatest Cost: Entrenchment of hate, planting of seed of permanent discord, mutual distrust, suspicion and enmity. The setting in negative perceptual and relational crises amongst citizens.
Defining the Context of the Role of Teacher Education in National Integration, National Security and Conflict Resolution in Nigeria
 In a very appealing sense, Ukeje (2000) demonstrated to us the importance of teacher education in the Nigerian context saying: 
In a developing nation like Nigeria with multi-ethnic and religious diversities and with the concomitant, various, serious, endemic and epidemic cum critical economic, social, political and geo-political problems and crises, education is the only known potent instrument for social reconstruction or social change, and teacher education is the foundation of effectiveness and quality in the school system (p.1).
This assertion can be affirmed by the fact of the invaluable position and role of the teacher in the education system as was demonstrated earlier and also as can be seen in Allen’s (1961) succinct illustration of that role, as he says: “in any educative process, there always stands the teacher, in front or at the back, at the  centre or at the side, what he knows and does can make great difference, what he does not know and cannot do or fails to do, can be an irreparable loss to the children under his care” (Cited in Ukeje, 2000,p.4).
A description of the Nigerian situation given by Ukeje (2000) was paraphrased earlier. Shehu (2010) also presents our own situation in a way that would certainly make us appreciate the conditions that would form the basis of our definition of the challenges and broader contexts of teacher education today. The Nigerian situation Shehu (2010) asserts, is characterized by multifaceted failures epitomized by among many other things, (i) lack of responsible leadership and bad governance at all levels (ii) poor/negative attitude to work, life and the nation (apathy); (iii) erosion of confidence and faith in the nation; (iv) mutual hate and hostilities, accentuated by ethnic and tribal chauvinism and religious bigotry and intolerance, and like it was aptly put by Momoh (2010) we are witnessing in the recent months, the emergence of monumental threats to the country’s existence as a single united entity with the emergences of several vicious centripetal forces and conspiracies (v) endemic corruption (our own weapon of mass destruction- Shatima, 2005); (vi) energy crisis; (vii) poor infrastructure; (viii) wide spread poverty and mass unemployment; (ix) collapse of the industry and the diminishing of production, (x) near total collapse of the security system etc. In fact, what may be most frightening in the Nigerian situation perhaps, is Adamu’s (2012) assertion that of the twelve indicators of a failed state Nigeria has fulfilled ten. These are: mounting demographic pressures, legacy of group grievances, sustained human flight and brain drain, uneven economic development, poverty and economic decline, de-legitimization of the state, deterioration of public service, absence of the rule of law, rise of private militias, and rise of factionalised elites.
The education system has its own specific inherent failures. With specific reference to teacher education NTEP (2009) identified several very serious ones, the overcoming of which is a long way to go even with the NTEP in place. Nigeria is certainly far away from reaching the targets given by almost all the international educational instruments and frameworks for action like the Millennium Development Goals (MDGs) (2000), the Dakar Framework for Action (2000), the ILO/UNESCO Joint Recommendations Concerning the Status of Teachers (UNESCO, 1966), etc principally due to lack of political will, leadership failure and endemic corruption.
Making Teacher Education Responsive to the Challenges of National Integration, National Security and Conflict Resolution
Within the broad context of the challenges of teacher education as described above, and with specific reference to the challenges of security, integration and conflict resolution what is necessary is the need to make teacher education to be responsive to them and also be effective in tackling them. What should be done in this regard is as to, as Gundara (2007) describes, establish processes that would require and also prepare teachers to understand the difficulties of teaching and learning in socially diverse societies and to stress the need for the resolution of conflict through conversation and dialogue.
In a more specialized and professional sense, what need to be done is to institute within our teacher training process what Wilson(2012) calls Multicultural Education. He defines it as the education and instruction that is designed for cultures of several different races in an educational system. Wilson (2012) further explaining it says, it is an approach of teaching and learning that is based on consensus building, respect, and fostering pluralism. It acknowledges and incorporates positive racial idiosyncrasies into classroom learning.
Some scholars based on empirical researches asserted that multicultural education is usually counterproductive as it may accentuate feelings of being atypical and mutual resentment. On the other hand however, very numerous merits have been found to be associated and ascribable to multicultural education. Citing Bennett (1995), Wilson (2012) asserts that it reduces fear, ignorance, and personal detachment; it eliminates stereotyping, prejudice, racism, and bigotry; it provides alternative points of view to information already taught in most educational systems; it gives ethnic minorities a sense of belonging and a sense of being inclusive in history, science and so on.
In order to achieve the desired results in Multicultural education, Wilson (2012) suggest the creation of an enabling environment that supports positive inter racial and inter group contacts, developing a multicultural curriculum, positive teacher expectations, administrative support and teacher training workshops.
The last point that suggests teacher training appears to be very instructive because as it were, developing the human resource and building the capacity of the focal personnel, in this regard the teachers, is the key to success of that undertaking. This is actually the point that was made by Banks, et al.(2001) when they identified professional development of teachers as the first principle of preparing them for effective performance in a multicultural setting. Such professional development according to them, entails making the teachers to get acquainted with the complex characteristics of various ethnic groups within the society, and the ways in which race, ethnicity, language, and social class interact to influence students’ behaviour.  
Recommendations
In the light of the centrifugal and security challenges identified in this paper and the various issues raised thereby, the following recommendations are made:-
1. Our teacher education policies and contents should be anchored on the recognition that teacher’s work as being based on specialized knowledge and skills, expecting all teachers to have the ability to use them in a variety of institutional contexts and with diverse student demographics.
2. Our teacher education should include components of inquiry orientation to investigate pedagogical issues, and critically utilize evidence-based knowledge to inform professional practice.
3. Due to the increasing complexities of life as variously described in this paper, our teacher education should have sufficient contents of problem-solving skills and the pedagogical strategies of imparting them on students.
4. There should be put in place institutional frameworks and arrangements policy borrowing, international comparisons for achievements and international standardization mechanisms in our teacher education.
5. More resources should be invested in teacher education to ensure that our teacher education institutions and facilities really measure up to world class standards as envisioned by the NTEP. This would ensure that the teachers we produce acquire mastery of the soft communicational skills necessary for effective performance in this world that is increasingly going digitized and educational practices are fast moving into virtual forms and structures.
6. Research and Development should be made a priority policy thrust in Teacher Education.
7. Attitudinal and Behavioral Change Strategies in the context of the social network platforms created by the ICTs should be incorporated in teacher education contents
8. Tackling the menace of examination malpractice should take a centre stage in teacher education policy and practice in Nigeria
9. Mechanism for inculcating leadership qualities, roles and skills in younger ones should also be incorporated in teacher education
10.  With the upsurge of ethnic and religious tensions and conflicts that threaten the corporate existence of Nigeria teacher education should be utilized as the most important tools for recultivating the spirits of tolerance, mutual respect, and mutual trust.
General Recommendations
· There should be designed a comprehensive blueprint for educating and enlightening both Muslims and non-Muslims alike about the teachings of both Islam and Christianity on peace and the essentials of peace-making/building and conflict resolution and management
· Governments at all levels and within their respective jurisdictions (Federal, State and Local) should ensure that conflict cases, issues and conflict situations are handled with justice, fairness, courage and fearlessness, and that such cases are also treated with despatch.
· Leaders must demonstrate exemplary qualities, especially in terms of trustworthiness and truthfulness in dealing with their subjects and in the handling of state resources. They should show commitment, sensitivity, responsiveness and responsibility to the welfare and needs of their subjects. They should demonstrate genuine and real concern for the  plight and sufferings of the common man.
· There should be designed and put in place programmes and machineries for the reorientation of the youth, particularly n the following areas: a) leadership and social responsibility training; b) civic and political reorientation programmes; c) Multi-cultural and peace education and d) self-reliance, economic empowerment and entrepreneurial skills. 
· As a people we should learn to respect our terms and conditions of living together- the Constitution must be respected and the supremacy of the rule of law should be really observed.
· There should be put in place a platform/machinery for mutual and meaningful dialogue between Muslims and Christians on different issues and matters affecting us as they arise.
Conclusion
In this paper, no claim is made for introducing anything novel or strange or something out of the ordinary. What has been attempted was to bring to the fore certain salient issues pertaining to teacher education in this country within the dictates and exigencies of time and space presenting endlessly to us new contexts within which to situate the our goals and aspirations for reforming teacher education on one hand, and the challenges against which we should direct our teacher education policies and actions. It is hoped that, out of this modest effort, some useful ideas would have been put forward which can be utilized to change the fortunes of teacher education in this country.
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