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Nigerian Muslim Educational Aspirations in the Context of the Millennium Development Goals (MDGs) 

Challenges and Opportunities

In the name of Allah Beneficent, Most Merciful. May His Peace and Blessings be Upon His Beloved Prophet and Messenger Muhammad (S.A.W.), his Progenies, Pious, Wives and righteous Companions and all those that follow their footsteps up to the Day of Resurrection. 

BACKGROUND: An Overview of the Millennium Development Goals (MDGs): 

In September 2000, Heads of State and representatives of the Governments of 191 countries met at the United Nations and adopted the Millennium Declaration. The Declaration outlines the central concerns of the global community - peace, security, development, environmental sustainability, human rights and democracy - and articulates a set of inter-connected and mutually reinforcing goals for sustainable development. These, the Millennium Development Goals (MDGs), are based on the major goals and targets agreed upon at the UN Conferences of the 1990s, which have been synthesised into a global agenda for development. 

The Millennium Declaration commits the international community and member states of the UN to the achievement of eight major goals:

. Eradication of extreme poverty and hunger 

. Achievement of universal primary education 

. Promotion of gender equality and empowerment of women 

. Reduction of child mortality 

. Improvement in maternal health 

. Combating HIV/AIDS, malaria and other diseases

. Ensuring environmental sustainability 

. Developing a global partnership for development. 

Quantitative targets have been defined for each goal, most of which are to be achieved by 2015. Indicators have been selected to monitor progress on each of the targets. A list of 18 targets and 48 indicators has been agreed upon to ensure comparability across countries and facilitate tracking of progress at global, regional and national levels. 

The Secretary-General is mandated to report annually on the progress towards the MDGs to the UN General Assembly. Additionally, most signatories to the Millennium Declaration are preparing country-level MDG Reports (MDGRs), which are potentially a mechanism for regular tracking of progress towards attainment of the targets. 
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In preparing national MDGRs, each country has the flexibility to set its own targets. Nearly 40 country reports have been released as of 3 June 2003. Most of these documents include an analysis of the development context, assessment of the situation with regard to each goal, identification of major challenges in achieving each target, highlights of actions taken to create a supportive environment, and enumeration of the priorities for development assistance.

MDGs and Globalization

There is no doubt that the MDGs are part and parcel of the globalization package. They are apparently neutral and cherishable by all communities regardless of their faith. Globalization as we know is anchored in the notion of  the West about the superiority of  Western values, thus, the rest of us down here and elsewhere must be recreated in their own image. 

The UN, MDGs and the Muslim World: A Framework for Interaction

The question may be raised AS TO WHY Muslims should relate their educational aspirations or any matter concerning their collective destiny with the MDGs in particular, or the United Nations Programs in general. Raising this question is quite reasonable and justifiable because of the fact that UN policies, agenda, and programs are not usually conceived from the religious point of view whether Christian or Islamic, neither is it guided by it. They are generally conceived and prosecuted essentially from secular and indeed liberal standpoints. Consequently, their often arise conflicts between the UN and the religious community on a number of policies, declarations or conventions churned out by the former. A case in point are some aspects of the resolutions of the  Cairo and Beijing World Conferences on Population and Development, and Women Rights of 1994 and 1995 respectively which were rejected by several Muslim countries and the Catholic Christian establishment. 

Defining Focus: The Dimensions of Nigerian Muslim Educational Crises

Any attempt at articulating and formulating a comprehensive and meaningful education agenda for the Muslim Ummah in Nigeria must make a thorough analysis of the problems that are facing Muslims in the present secular education system and the entire secular dispensation in the nation. It must be understood that, when new talk about Muslim education we mean the overall educational endeavours and Islamic religious instructions at all levels, and in all forms, in addition to all the other aspects of the so called modern education. As far as Muslims are concerned, there is no clear distinction between the two. Both aspects if pursued by a Muslim can be act of worship to his Creator and when it is positively utilized it can be a form of service to humanity for the sake of his Creator and Lord-Allah. The Prophet (S.A.W.) is reported to have said that, “if a person dies all his deeds are cut off, except three things”. One of these three things is “knowledge that benefits”. This definition of Muslim education is the background upon which an overview shall be made of Muslim educational crises in Nigeria. 

A careful review and analysis of the crises of Muslim education in Nigeria reveal three dimensions. These are: 

i. Fundamental conflicts and contradictions at the conceptual, ideological and philosophical level;

ii. Backwardness in the acquisition of education within the conventional, secular dispensation; 

iii. Crises and serious setbacks in the operation and management mainstream Islamic education. 

[A]
Conflicts and Contradictions at the Conceptual / Philosophical Level

In discussing these three dimensions, the magnitude and manifestations of the crisis shall be highlighted.

Islam is more than a mere way of life. It is a worldview and a distinct civilization. Education, as it has been said earlier is the only agent that imparts meaning to a worldview of a people and ensures their survival and the flourishing of their civilization. The fundamental education crisis that has continued to bedevil the Muslim Ummah was brought about by the perpetual domination and promotion of a system of education that is diametrically opposed to their value system. As it has been explained earlier in this paper, the secular conventional education system is a product of western historical experience. The Muslim Ummah does not have the same experience with the West. It is therefore, inconceivable that in one case (the West) would be compatible with the other (the Muslim world). This is the factor that explains the conceptual and philosophic al contradictions and conflicts in education in almost all – Muslim communities throughout the world. The Western worldview it must be noted is materialistic and to a large extent agnostic and atheistic. While knowledge in the Islamic worldview is imbued with divine because it is an attribute of Allah. This is not the case in the modern conventional worldview. With this sharp difference, there must be conflict. And since Islamic education is been subjugated and rendered lowly, the dominant education system would only destructive to Islamic faith and values. This has been graphically demonstrated in our analysis of the destructive effects of secular education on the Muslim world. 

There is no doubt that, it is this ungodly nature of western education that made Muslims in the Muslim world generally to resist it. Added to this is the fact that this system of education has a lot of blends and elements of Christianity. 

In Northern Nigeria, and even in the Muslim enclaves of South Western Nigeria, Muslims vehemently resisted it. Even with its long stay with us, and the enlightenment campaigns about its positive benefits, Muslims here have not ceased to look at it with suspicion. A substantial number of them have never been convinced to accept it. 

That this system of education is perpetually undoing our goals and aspirations, that it continues to destroy our collective ideals and values, that it suppresses our faith and worldview, obliterating our identity, destroying our civilization, and worst still debilitating our psychological and intellectual resourcefulness, as well as our political and economic assertiveness. 

There is an urgent need for change. The change desired cannot be achieved by means of cosmetic approach to the problem. What is requie4red is a radical overhaul, reorientation and restructuring of the ideological conceptual. And philosophical bases of the educational system. The essence of this change is to make Tawhid the central reference point of the system.

[B]
Backwardness in the Acquisition of Education

This is certainly a significant dimension in the Nigerian Muslim educational crises. The most important factor responsible for this setback has been discussed above-suspicion and lack of conviction on the system. In the present days, this factor has substantially diminished, thought not completely wiped away. But the setback in this regard has not only persisted but could be said to have worsened. In the present circumstances, the factors responsible are nothing but indolence, laziness, insensitivity and party on the part of the masses, and purposelessness, lack of vision, and irresponsibility on the part of our leadership.

Statistical table showing the differences between Muslims’ levels of acquisition of education and those of their non-Muslim counterparts are not necessarily required to convince one of the facts of our backwardness. Year in year out JAMB (UME) and (PCE) results have always shown the tremendous gap between Muslims and the others. Such gap is not only in terms of ratio of those who passed the examination successfully, but even in terms of the initial registration. A mere visit to the campuses of even the tertiary institutions in Muslim dominated areas, ad the various N.Y.S.C. orientation camps across the country can convince one of this fact. Sadly enough, although a lot of concern has been expressed, much of it has remained only a mere lip ser ice. 

Having realized the necessity of acquiring all sorts of useful knowledge, the challenge ahead of us it, while we work seriously towards overhauling the conventional system that is inimical to our faith, we must evolve workable plans and strategies that would facilitate, boost and widen our opportunities and levels of acquisition of all aspects of skills and knowledge within the present dispensation and circumstances. It is in fact believed that, we cannot even successfully uproot the present system if we do not master it. This suggests some form of educational agenda of the Ummah.

[C]
Crises and Setbacks in the Operation and Management of Mainstream Islamic Education

Human societies have always been prone to change. It is indeed a ubiquitous phenomenon in human history. It can either be disastrous and or for good. By its very nature however, whether positive or negative, it is usually irresistible. Societies that are sensitive, responsive a conscious about change tailor and exploit them for positive development. Those that do not care are usually swept away by its forces. 

Education by its very role, in society stands at the centre of change. Playing a double role, it is an agent of both social conservation and change. Any education system that fails to play this role and is not responsible to the currents of change, and thus not being dynamic will certainly be thrown into irrelevance and oblivion. This is exactly what our mainstream Islamic education system is moving into. 

Suppressed and marginalized by secular education in particular and the secular political and economic dispensations in general, our mainstream Islamic education system has remained incapacitated in the face of the challenges of our modern times. There is the need for transforming it in all perspectives – structure, content, operation administration, and management. 

Due to lack of patronage from the government, and absence of adequate community support from the Muslim populace, the system has become an orphan in a world of increasing challenges of secularism and other forces of destruction and desecration. Having almost collapsed, the Muslim children who enrolled in it neither acquire neither learning nor moral training. A substantial number of Muslim children in this way are subjected to street begging and later induced to all sorts of social vices. This has projected a bad image about the system and has rendered it disdainful. 

The challenge here is how can we ensure preservation of the spirit and purpose of this system, how can we safeguard its values, ideals an conceptual and ideological bases, while at the same time transforming it in terms of contents, practice and structures. An effective response to this challenge must involve defining a vision and mapping – out an agenda for the Ummah.

Education, Worldview and Social Survival 

In Islam the term education has a very wide meaning. The Arabic term “Tarbiyya” which embodies the totality of Islamic concept of education cannot simply be translated to mean only training and instruction. Making recourse to the etymology of the word “Tarbiyya” in Arabic language Al-Khalawy (10983) identified three roots to it which all give meanings that imply increase, growth development, sprouting, and nurturing. Thus, as it was rightly put by al-Attas (1979) education helps in the complete growth of individual’s personality where as instruction merely trains an individual or group to do some task efficiently. Education therefore, is not simply a process of imparting a supposedly value-free knowledge as it is ordinarily assumed. It must be seen as an agent both of social conservation and social transformation (Shehu, 1998). Throughout history it has always been, and still is the most significant means by which the experiences and overall cultural dispositions of all human communities are transmitted across generations.  

Education is a purposeful human enterprise. This means that, it is never accidental nor a mere pastime. Its importance, role and functions in human communities cannot be overstated. In both its traditional and modern sense, and also in both its formal and non-formal dispensations, it is inextricably linked to a people’s world-view and has a direct bearing on their social survival. It is certainly the central nerve of a community’s existence. 

Education can be said to be playing a onerous task in humanity. That is the role of cultural transformation and preservation. Al-Attas (1979) submits that, “education preserves the basic structure of society by conserving all that is worth while in basic values and institutions, by transmitting them to the next generation and by renewing culture a fresh whenever degeneration, stagnation or loss of values occurs”. Manzoor (1984) made a similar assertion regarding this essential function of education saying that, education is an agent that determines a community’s survival ….. kit is through education that the cultural heritage, knowledge and values of a social group are preserved ant the continuity of its collective life ensured….. It imparts meaning to the existence of a culture and helps it sustain its worldview”.

Two essential facts have here become clear. The first is that, education as human enterprise, (as earlier asserted) has always existed in some particular socio-historical and geographical contexts. This means that education has always been subject to time and space. Education therefore, is a product of a particular worldview. Hence, as a social system and institution, it has always been representative of some value-system and orientation. In all its dispensations and manifestations, education has never been neutral or value-free. The implication of the above submission is that, every distinct human community, based on its respective and distinctive worldview assigns its known peculiar purposes and goals to education in some particular human community cannot be compatible with that which is obtainable in another, especially if the two have opposing worldviews and social – historical and civilizational dispositions. This is because, their aspirations as a social entity and their perception of life may similarly be incompatible.  

The second thing that is obvious is the fact that, as long as education is a function of some worldview and value system, the survival and destiny of any human community are directly linked to it. No sensible human community or generation can choose to be indifferent to it. Those that do that are only waiting for their death. What all these arguments suggests to us is that, the Muslim world must strive towards an overall educational reform and nor revolution, and must see this task as the greatest means of not only cultural and mental redemption, but as a cause of salvaging itself. This task, according to Abu-Sulaiman, (1998) constitutes the top priority in intellectual Islamic work. This challenge says he, “of Tarbiyya and educational reform is not only the most difficult task facing Muslim Scholars, it is also the prerequisite for any other form of development and progress. 

Al-Otaibi and Rashid (1997) however see this task not as a challenge only to the educators but to all. They say that: 

“The Islamization of education must become a priority not only among Muslim educators but among the business, scientific and professional sectors of the Ummah as well. The Ummah cannot expect to produce doctors, lawyers, businessmen, and scientists’ totality committed to Islam until the educational system, from primary school through secondary school and the University, is reflective of the Islamic worldview. As schools are Islamized, an increased commitment to Islam on the part of the education should naturally follow. No longer will the Ummah be afflicted by those Muslims whose education has alienated them from their identity as Muslims” (P.16)
SECULAR EDUCATION AND THE MUSLIM WORLD

There is no doubt that the imposition of Western civilization (in all its aspects) on the Muslim world, by means of colonialism has had serious destructive consequences on the Muslims. It is however clear that the most harmful and destructive aspects of it all on the Muslim world is the educational aspect. It has proved to be much more debilitating because, as it were, nit is the most significant factor, which ensures the perpetuation of political, economic and cultural subjugation of the Muslim world by the West. For in spite of the physical absence of western colonial power in the Muslim world the latter still continues to remain sheepishly loyal and subservient to the former. 

There is little wonder in what has been said above because, the products of the secular education system in the Muslim world are largely culturally mis-oriented, unproductive and intellectually sterile. This because, the education they receive is not relevant to their value system and ideological orientation. Suleiman (1985) describes this set of people (the so-called educated elites) as ‘deluded-hybrids’. He explains that they are a class of people almost totally uprooted form their cultural and moral traditions. Suleiman (1985) further explains the consequences of this situation in specific terms as follows: 

i. That if has led to the acceptance of the myth of European superiority – which is an essential ingredient of the Euro-Christian educational philosophy – in governmental and intellectual circles in these (Muslim) countries, and consequently to the  acceptance of European thoughts and ideas as possessing universal validity. 

ii. That the elite class who now control the affairs over Muslims have come to exhibit, like their Christian counter parts, a service spirit and can only play the role of slaves to European imperialism even when they claim to be free.

iii. That the nature of the elites training makes them inherently impotent when faced with serious social crises, and thus socially undesirable to be at the helm of affairs over the people. 

iv. That the system (i.e. in the Muslim world) has been unable to produce men of vision, caliber, ability and integrity to hold the reins of power.

v. That the system has engendered a situation whereby God has virtually been substituted with crude and brutal power as the object of reliance and trust (PP. 32-33).

While commenting on especially the first problems, Suleiman cautions that the danger in it is that ideas and thoughts which are essentially racial and parochial, and which have particularly given cause for colonialism form which we all suffer, and which more over, have developed form strictly European experience and therefore, irrelevant to our experience, are taught  and promoted at the expense of our heritage and civilization. Al-Faruqi (1987 P. 5) argues in the same way that, “the educational system is the laboratory where Muslim youth are kneaded and cut, where their consciousness is molded into a caricature of the West. Here, the Muslim’s linkage with his past is severed, his natural curiosity to learn the legacy of his fathers is stymied……”

Beside what has just been discussed. Secular education has also created another serious educational and cultural crisis. This is the crisis of duality. In traditional Islamic education, there is no sharp dichotomy between the revealed knowledge and knowledge about the real existential the world i.e. acquired knowledge. The two forms a single integral entity geared towards attaining the pleasure of Allah and developing an upright Islamic personality. In this kind of dispensation, a medical doctor, an engineer, etc sees his job primarily as a religious duty that must be discharged for the sake of Allah whatever form of knowledge a person acquires, he remains conscious of the social obligations upon him ordained by Allah. He must therefore, make use of his knowledge to discharge these obligations to attain the pleasure of Allah. This is all because right at the beginning he has been enjoined to undertake the reading of all forms of positive knowledge in the name of Allah. This system education was imbued with transcendental and higher order moral goal of the secular system. 

The crises of dichotomy created in our education do not at the existence of two independent systems. It permeated into even the curriculum and the daily exercise of teaching and learning in the secular school stet up. As Qutb 1979 says religion is so terribly down played. It is only narrowly infused in the school curriculum and suffocated in the school system with only few lessons of short periods of time”.

The matter does not only stop at the marginalized and suffocation of the religion in the curriculum and school system. It as ugly as to the extent that, in every lesson new give there is a great deal of anti Islamic propaganda involved. Lessons on religion themselves are given in the midst of an anti spiritual, non-religious atmosphere, characterize by tumultuous multitude of non-Islamic currents, under-currents and crosscurrents; Qutb, (1979).

What is most saddening about this ugly situation is that the secular system has almost subjugated the Islamic education system. In Faruqi’s\ words, “the secularist education system has assumed tremendous proportion, elbowing the Islamic system form the field.  

Islamic education, for the most part, remains a private affair devoid of access to public funds. Where public funds are made available, demands of secularization are imposed in the name of modernism and progress” (Al-Faruqi, 1987, P. 5). This led to the creation of two sets of elites. On one hand are the products of the Islamic education system whose relevance to the political, economic and the dominant legal/judicial set-ups has been very insignificant. And, on the other hand are the products of the secular education system whose level of Islamic knowledge is shallow just as their socio-political socialization and orientation are different form, and alien to their local communities. Their reliance to the aspirations, interests and values of their local communities is negligible. 

As a result of this situation, Islamic societies have therefore, become culturally dual. At certain times, the different sections of the societies have been pulled apart (Ashraf, 1979). This has been the fate of the Muslim world, resulting form the imposition of the secular education system. This really poses a great challenge to Muslim intellectuals. As Ashraf (1979) says, education reform is necessary and, “if the intellectuals of the Muslim world do not stem the tide now…. The time is not far away when the tide will sweep away even the bed-rock on which the structure of Muslim society is based” (P.3).

Reasserting the Islamic Educational Philosophy: The Fundamental Challenge

The MDGs are, as earlier maintained apparently lofty. Ordinarily we Muslims would not have problems with them. However, as part of the globalization package the MDGs are purely mundane in their ideological and philosophical background and are indeed purely liberal in the functional and operational frameworks

On the basis of the Islamic worldview, our education system must be built on the Tawhid episteme. In this episteme, Allah is the central reference point and the measure of all virtue. He is the Absolute and Ultimate Source of knowledge. Knowledge must be sought for His purpose primarily. This means knowledge in Islam has a divine and transcendental value, over and above the materialist values attached to it which reduces its virtue and essence. An education system that has this as its foundation would not aim at mere imparting of knowledge and skills but would prepare an individual to be a God-fearing person and a man of virtue, uprightness and righteousness.
1.5[b]
ISLAMIC PHILOSOPHY OF EDUCATION: THE PURPOSE AND ESSENCE OF EDUCATION.

An alternative Islamic education system must have aims and objectives that are in conformity to the Islamic Tawhid episteme. This aim of Islamic education has been defined in the first World Conference on Muslim (see al Attas, 1979). Emphasizing the need for distinctive aims and objectives, al-Attas [1979] asserts that, a lot of confusion in this regard, suggesting that we should reformulate and restate the aims and objectives of our education in the context of modern life. We should in this respect reassert the essential concept of man as the supreme creation-Khalifatullah.

1.5[c]
CONTENT OF EDUCATION: THE CURRICULUM 


Based on the two components above, new can then have a clear paradigm upon which we would design our curriculum. Required must be tied to the Tawhid episteme and must be tailored towards achieving our aims and objectives. In this regard, the Muslim Ummah is in need of a comprehensive curriculum. A curriculum imbued with Islamic concepts and precepts and divine, moral, and spiritual values. Not the type that is only composed of mundane and profane concepts. This kind of curriculum has been described by Qutb [1979] as he says: 

“If we are serious about giving religion its true place in educational curricula we have to do two things almost simultaneously. First, we must not restrict religious guidance to the formal traditional lesson on religion. Second, we must consider the syllabuses devised for this particular lesson and re-evaluate them in most parts of the Muslim world. The objective of religion education [Islamic education] is to produce a Muslim man or woman. This end cannot be achieved through a few disintegrated pies of religious information to be learnt by heart and tested at the end of the school year, especially if one; attitudes, moral, and modes of behaviour are all non-or-anti-Islamic [pp. 55-56]

1.5[d]
THE EDUCATIONAL ENVIRONMENT: PERSONNEL AND INFRASTRUCTURE


Every aspect of Muslim life has been guided by injunctions and regulations, some form of virtuous etiquettes. Education as the most important aspect of Islamic life cannot be conceived to be left unregulated by Islamic tenets. Thus what is meant by the educational environment is the overall atmosphere of the educational enterprise. This includes the students, teaches, adminstratiors, and all those who have a stake in it. In addition to this, also include the physical infrastructural facilities and arrangements ther upon. But most importantly includes the virtious conducts governing the behaviour of each person towards his duty and towards his fellow. This covers actually a wide range of things like procedures, modalities, manners and the general codes and dispensations or dispositions of the system. In essence this means the Islamization of the administrator-teacher, teacher – teacher, teacher - students, administrator-student, student-student relationships. It also involves instilling Islamic moral codes and tenets as the governing principle of the education system, [Shehu, 18998].

We have a very rich legacy in this regard. Volumes of books have been written by Islamic scholars on the conduct of student towards his teacher, and vice-versa. Not only interpersonal relationship within the educational set up, but even the realm of school – community relationship been illustrated by our scholars. The school community relationship actually is no more then an extension and also a reflection of the relationship between the ‘the alim [Islamic scholar-teacher] and the community.’ 

1.1 AN EDUCATIONAL AGENDA FOR NIGERIAN MUSLIMS

Going back to the analysis made on the educational crises of the Muslim Ummah in Nigeria, three dimensions were identified. The suggestions made for an alternative educational theory were meant to take care of the crises at the conceptual and philosophical levels. Here what is intended is to put forward or rather profound an agenda for the Ummah. This agenda inter-alia is supposed to take care of the other two dimensions of tour educational crises, setback in acquisition of education, and deterioration of Islamic education, particularly the traditional Makarantar Allo.

This is especially necessary in the face of the new UBE programme, unless we do something significant in this regard, the UBE may be much more benefited by our enemies just as was the case in previous schemes. In this regard, a five-point agenda is here by suggested. 

1.6[a]
REVITALISING OUR MAINSTREAM ISLAMIC EDUCATION SYSTEM

This should be done to eliminate its disdainful condition. In order to do this, educational awqaf (endowments) should be established and dedicated to this institution. Muslims must be mobilized to do this as its custodians to be self sufficient and much more rehabilitated. 

1.6[b]
TASKFORCE ON EDUCATION ENROLMENT, AND ACQUISITION

This should be a taskforce that would be charged with the responsibility of mobilizing and sensitizing the Ummah towards education. It should harness, manage and utilize resources for this purpose. Endowments can also be set-aside for it. In all communities respectful persons be appointed to the membership of this force. It should ensure an all-round enrolment and acquisition of education at all levels of the educational ladder.

1.6[c]
SPECIAL EDUCATION PROGRAMME

This should be a special programme for the handicapped and the disabled in the Ummah. Rather than leaving them to waste a way in begging, they should be educated so as to be useful to themselves and the society. Community Councils for Special Education should be formed in Muslim localities. This should be tasked with gathering resources for the programme. If special endowments were founded for this purpose it would be the best.

1.6[d]
A POLICY IN FEMALE EDUCATION:

The Ummah needs to formulate a policy on women education. This shall entail spelling out the goals, aspirations, priorities and imperatives of female education. The essence of this is to tailor this aspect of education in accordance with the needs of the Muslim community. This means prioritizing female education as per their roles in society as defined by Islam. In particular, a policy like this may emphasize medical education for the females for example.

This issue should not just be left at the mercy of miasmic fiends and false propagandists whose aims are sinister. The Muslim Ummah must have an agenda for it. 

1.6[e]
A SPECIAL REMEDIATION PROGRAMME

This programme shall be especially concerned with identifying disciplines and professions in which Muslims are grossly deficient. It is supposed to map out plans for reminding those deficiencies. All professions that would help the Ummah to be fully independent and self-sufficient must be acquired as a matter of obligation. Special resources should be set-aside for this purpose. 

1.2 CONCLUSION 

At the beginning of this paper it was acknowledge that the subject of Muslim educational crises and the need for reform is already belaboured. Efforts cannot be estimated in this respect. With this piece, one is neither discrediting the previous efforts, nor does expound and propound earlier perspectives and approaches and make postulations thereupon. It is hoped that the Ummah shall have the will, discipline, organization and determination to face the challenge, AlhamduLillah.
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