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Abstract
In both its traditional and modern form, as well as its formal and informal dispensation, throughout human history, education has remained the only essential and most significant tool/instrument with which the overall experiences, cultural norms and civilizational values of a given community/nation are transmitted across generations. Education always exists within certain socio-historical context(s). By socio-historical context, it means a given time and space. These two elements do not only provide the historical and geographical confines and contexts  within which human life and activity take place but they also constitute the factors that precipitate change, while they are at the same time susceptible to change. Change therefore, is the only thing that is not only constant but also inevitable in human history. Teacher education as an important segment of the education system occupies a central position in any sort of educational reform activity. This centrality implies that while it is subject to change in the system, it is as well, the agent/vehicle of the intended reform. 
With the rapid changes occurring in the Nigerian society like all other societies in the world, the need to redefine the challenges and contexts of teacher education in the country becomes necessary. In this paper an attempt was made first of all to demonstrate the importance of teacher education to national development and an overview of the state of the art in teacher education in Nigeria. The concept and motivating factors of education reform with particular reference to Teacher Education were then critically discussed. This was followed by discussion on the deterministic potency of time and space and why it is necessary to situate our reform projects within the contexts provided by them or the challenges they pose. An attempt was then made to shape the paradigm and methodological framework within which those contexts and challenges of teacher education can be defined by making reference to the opportunities and challenges posed by globalization. Against these conceptual backgrounds the actual challenges and contexts of teacher preparation in present day Nigeria were identified and discussed. Recommendations and conclusion were then made.
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Introduction
In both its traditional and modern form, as well as its formal and informal dispensation, throughout human history, education has remained the only essential and most significant tool/instrument with which the overall experiences, cultural norms and civilizational values of a given community/nation are transmitted across generations. It is a purposeful human enterprise, and not a mere pastime or something accidental. It is therefore, more than just a mere means of training and instruction through which supposedly value-free knowledge is imparted (Shehu, 2005). 
Education had never existed in a vacuum. Rather, it always exists within certain socio-historical context(s). By socio-historical context, it means a given time and space. Shehu (2011)  believes that, time and space do not only provide the historical and geographical confines and contexts  within which human life and activity take place but they also constitute the factors that precipitate change, while they are at the same time susceptible to change. Change therefore, is the only thing that is not only constant but also inevitable in human history. According to Fairclough (2011), the modern world is swept by change as new technologies emerge constantly......There emerge new patterns of competitions but also great new opportunities, and success depends on how well we exploit our most valuable assets: our knowledge, skills and creativity. These, Fairclough (2011) further asserts, are the key to designing high-value goods and services and are at the heart of a modern, knowledge driven economy.
If time and space do not remain constant but are subject to change, and if they are the contexts within which human activity takes place, then human endeavors (like education) that are destined to exist over a certain, definite span of time and across/within a given space necessarily need to be dynamic through some form of reviews, reforms and modifications if at all they need to be relevant.
Education, Shehu (2011) further asserts, in whatever form is a social institution as well as a social process. While being conducted within the realms of time and space, it is both an agent and subject of intellectual, cultural, socio-political and economic transformation, development and change (Baikie, 1986; NPE, 2004). The relevance of any sort of educational system or project can only therefore, be assured if it undergoes one form of reform or the other at certain time intervals, as a direct response to the changes that happen within the contexts of time and space. This is the philosophical and historical axiom that explains and underscores the need for reform in education.
Teacher education as an important segment of the education system occupies a central position in any sort of educational reform activity. This centrality implies that while teacher education is subject to change in the system, it is as well, the agent/vehicle of the intended reform. 
Although reform is not in any way strange to the Nigerian education system, but with the rapid changes occurring in the Nigerian society like all other societies in the world, occasioned most significantly by the phenomenon of information explosion, the need to redefine the challenges and contexts of teacher education in the country becomes necessary. In this paper an attempt has been made first of all to demonstrate the importance of teacher education to national development and an overview of the state of the art in teacher education in Nigeria. The concept and motivating factors of education reform with particular reference to Teacher Education were then critically discussed. This was followed by discussion on the deterministic potency of time and space and why it is necessary to situate our reform projects within the contexts provided by them or the challenges they pose. An attempt was then made to shape the paradigm and methodological framework within which those contexts and challenges of teacher education can be defined by making reference to the opportunities and challenges posed by globalization. Against these conceptual backgrounds the actual challenges and contexts of teacher preparation in present day Nigeria were identified and discussed. Recommendations and conclusion were then made.
 The Importance of Teacher Education to National Development
The importance of teacher education to national development begins from our appreciation of the importance of the teacher to the education system in particular and the nation in general. This has been aptly demonstrated in the National Policy on Education (herein referred to as the NPE), when it states that, “since no education system may rise above the quality of its teachers, teacher education shall continue to be given major emphasis in all educational planning and development” (NPE 2004, p.39). An interpretation to the above assertion by the NPE implies two critical things namely, that (i) throughout history the teacher has been, and will continue to remain indispensable, even with the invention of the so-called artificial intelligence (the computer), as far as the business of education is concerned; and (ii) the whole question of quality in education in any case, depends squarely on the teachers. 
The second point above was affirmed by Copinathan, et al (2008), when they submitted that for a society undergoing far-reaching economic and social changes there is a growing recognition that teacher quality is critical in preparing students. The justification to the above assertions made both by NPE, (2004) and Copinathan, et al, (2008) was given in a rather very practical and logical sense by Ukeje, ( 2000 ) when he says after paraphrasing NPE, (2004) that, “this is so because it is the teacher who, in the final analysis, translates policies into practices and programmes into action” (p.1).
Considering the importance of the teacher to the education system as demonstrated above, and indeed,  for the purpose of building a high quality education system relevant to 21st century social and economic realities, it is therefore not strange that teacher education has become a top priority for most government and nations in the world today (Copinathan, et al, 2008).
 In a more appealing sense, Ukeje (2000) demonstrated to us the importance of teacher education in the Nigerian context saying: 
In a developing nation like Nigeria with multi-ethnic and religious diversities and with the concomitant, various, serious, endemic and epidemic cum critical economic, social, political and geo-political problems and crises, education is the only known potent instrument for social reconstruction or social change, and teacher education is t he foundation of effectiveness and quality in the school system (p.1).
An Overview of Teacher Education in Nigeria
Before the formulation of the National Policy on Education (NPE), there did not seem to be any clear focus on teacher education in Nigeria. In fact not only teacher education, the entire education system was not based on any concrete plan as it was a perpetuation of the British colonial legacy (Baikie, 1986). The NPE according to Obanya (1983) is a very important policy document in Nigeria’s educational history. There is therefore little wonder that it was in the NPE that clear and unambiguous policy statements, objectives and principles on teacher education were first stated.
It is however pertinent to note that although the NPE was such an important policy document, it went through different sort of interruptions and it was also subjected to a number of purposeful reviews, (Baikie, 1986). Teacher education was to suffer the same fate as the entire education system. At certain times in the history of our educational development, the entire process of teacher training and recruitment can even be described as chaotic. Obanya (1983) maintains that changes in educational policies in Nigeria did not only determine who should teach at a particular level of education (e.g. the Junior Secondary school), but each time there was crisis in the supply of teachers some adhoc arrangement used to be made. 
As the demand for education continued to increase in geometrical proportions, so also the teacher education and recruitment processes keep changing. Thus, while the Grade II teacher’s certificate used to be at a particular time the highest teaching qualification at the primary school, it was gradually even phased out and replaced by the Nigerian Certificate in Education (NCE) as the minimum qualification. For this purpose there was a remarkable expansion in establishment of teacher training colleges.
Perhaps as part of the adhoc arrangements stated by Obanya (1983) there were situations in which unqualified or less qualified persons were employed as teachers  at especially the primary and secondary school levels,  Eshak, (1985). As result of this, a very important trend emerged. This was the crystallization of the Pre-service Teacher Education (PSTE) and the In-service Teacher Education (ISTE). The latter was essentially meant to cater for the less or non-qualified who happen to find themselves in the teaching job. It is instructive to note that ISTE especially, overtime assumed various forms whereby, part-time (e.g. LVTs) and distance learning systems came to be introduced by many universities and the National Teachers’ Institute (NTI). 
At the university level, Ukeje (2000) identified and discussed at length the two dominant pattern of teacher education. These are what he calls the Concurrent Teacher Education and the Consecutive Teacher Education. The former involves training the prospective teachers to master their teaching subjects deeply while also receiving instructions in educational foundation courses throughout the years. The latter on the other hand subjects those who have had already graduated in various non-teaching specializations to instructions in educational courses. After critiquing the two methods, Ukeje (2000) submits that the concurrent approach proves sounder in terms of rigorous teacher training and production. 
It is however very instructive to note that, the most remarkable development in teacher education, recruitment and retention in this country is the establishment of the Teachers’ Registration Council (TRCN) and the National Teacher Education Policy (NTEP). The primary aim of the TRCN was to advocate, pursue and actualize the professionalization of teachers, an objective/issue that has continued to be elusive. The TRCN so far has been prosecuting its assignment through among other things, the registration of teachers on the basis of stipulated qualifications, standards and ethical codes. What seems to be the greatest challenge of professionalizing teaching is the continuous and unavoidable recruitment of teachers who never went through any form of teacher training due to the acute shortage of the professionally trained teachers and the overwhelming demand for education, as a result of population explosion and increased awareness of the importance of education.
There is no doubt that the National teacher Education Policy (NTEP) is a very spectacular action at repositioning teacher education and making it more relevant to the prevailing challenges in the country. Like the NPE which was described by Obanya (1983) as very important policy document in Nigeria’s history of education, the same can be said about the NTEP in respect of the history of teacher education. While only  a rather less elaborate section was dedicated to teacher education in the NPE, the NTEP comprehensively addresses it through among other things, a very focus statement of the problem by its description of the situation of teacher education in Nigeria; defining the policy environment, the policy process, the conditions for success and the approach. More importantly the document clearly states the vision, goal, and objectives of teacher education. It then concluded with policy statements that are stated in eight (8) operational principles.
Perhaps being mindful of our characteristic failure in policy implementation, the Federal Ministry of Education with its collaborators went ahead to produce what they call implementation guidelines for the National Teacher Education Policy. In this document all the necessary practical steps, methods, processes and resources for implantation were presented in some very actionable ways.
With the NTEP in place and its implementation guidelines, and also with the TRCN it can be said that we have really come a long way in teacher education in Nigeria. They are indeed, remarkable breakthroughs and accomplishments in not only the production, recruitment and retention of quality teachers, but also in the bid towards professionalizing teaching.    
Without prejudice however, to the two documents, and all that has been said about them, one thing appears to be very appealing, and that is the fact that even with the enormity of the efforts being made, the instruments and institutions being provided, and the resources being expended, the production of adequate quality teachers still remains a very daunting task in this country. This concern has aptly been captured by the NTEP when it states that teacher education consistently remains an area that evidently presents significant challenge. This means that, there can be no time in the foreseeable future at which we can say that we are completely done on the issue of teacher education and there may be no need for new ideas and initiatives or the opening of new vistas. This is especially true in this world of information explosion that precipitates rapid changes. It is against this background that this paper tries to explore the emergent challenges and contexts that may contribute in shaping our teacher education policies and practices. 
The Time/Space Factor and the Relativity of the Motives and Purposes of Educational Reform with Particular Reference to Teacher Education
The main thrust of this paper is educational reform with particular reference to teacher education. In this regard it is pertinent to attempt an operational definition of the concept. The online encyclopedia- Wikipedia (2011) defines it as “the process of improving public education”. What this definition implies is that reform as a purposeful exercise only seems to be associated with formal education hence, in a further explanation of the concept, it says that the modern notion of education reform is tied with the spread of Compulsory education, and it only got widespread after organized schooling was sufficiently systematized. Similarly, Young and Levin (1999), cited in Yusuf and Yusuf (2009) defined educational reforms as program of educational change that are government directed and initiated based on an overtly political analysis (that is, one driven by the political apparatus of government rather than by educators or bureaucrats), and justified on the basis of the need for a very substantial break from current practice
If reforms are essentially associated with formal education, they cannot therefore be purposeless ventures. They are usually tied down to certain motives. The motives are always defined by time and space. As was earlier stated in this paper, the two factors present and also define the contexts of educational reform. In this regard, educational reform is an exercise that is relative. What may constitute the motive and purpose for reform at one time may not be the case at another, whether in the past, the present or future. What may engender reform to a particular community at one place may not be meaningful to another at another place.
Time and space therefore are teleological, not only in relation to educational reform, but in relation to all human endeavours and undertakings. As an illustration of the fact that educational reforms are subject to the dictates of time and space, Wikipedia, (2011) gave some examples saying that Maria Montessori’s reform motives were essentially anchored on social goals like “education for peace” and humanistic goals like “meet the needs of the child”.
In historic Prussia Wikipedia (2011) continues, “an important motivation for the invention of Kindergarten was to foster national unity by teaching a national language while children were young enough that learning a language was easy”. 
In the light of the above and several other illustrations, Wikipedia (2011) asserts that throughout history, reform in education has taken many forms and directions based on the contexts and challenges created or presented by time and space. And in the present day, the meaning and methods of education have changed through debates over what content or experiences result in an educated individual or an educated society.
In the Nigeria contexts, different purposes and motives did determine certain changes at certain times. These include among other things, the need to eliminate illiteracy which necessitated the introduction of the Universal (free) Primary Education (in the 1970s), the Nomadic Education programme  (in the 1990s) and the Universal Basic Education in the (2000s). The need to foster unity and national integration after the civil war informed the creation of Federal Government (UNITY) Colleges, the introduction of the national youth service scheme (NYSC), etc.  The drive towards overall national development and industrialization formed the basis for the formulation of the NPE which came with the 6-3-3-4 system. Thus overtime, and within the ever-changing Nigerian space, changes of different forms have been taking place as responses to challenges that usually emerge.
Since teacher education is the central nerve of the education system or its livewire, all the factors that precipitate change and reform in the system directly apply to it. Thus in the Nigerian experience as briefly described above, all the reforms in the system made at one time or the other necessarily led to several transformations in teacher education which was also earlier reviewed in this paper.
In the light of all the above therefore, one important question that may arise perhaps could be, what then is new in the thesis that is being put forward in this paper? There is certainly no dispute over the necessity for reform in education, what however has been a subject of debate is the relationship between change and stability. That is to say, for what length of time should a particular education policy be left to stay before it is subjected to review? What aspects of the education system (in terms of policy and practice should be remain relatively permanent and what aspect of should be susceptible to intermittent and constant change/reform? What would be more useful, fulfilling and promising to issues of educational relevance, functional utility of education, and overall national development between stability and reform?
 An eclectic approach that seeks to reconcile between the two approaches is what this paper advocates. By this approach, it is recognized that there are values that are universal and in any particular society there are certain specific values, norms, socio-political principles and aspirations that are settled or held in great reverence. Some of them are immutable and impervious or not easily susceptible to change. Educational policies and goals that are tied to these matters may remain static or stable for some relative length of time. However, besides this all other things must be subjected to constant review and change for the purpose of dynamism in the system.
But a conscientious and insightful reflection over our present circumstances may lend credence to the fact that even if there are certain aspects of education that may be stable, they can still not be completely insulated from the effects of the wave of changes happening in the society. They may only remain permanent in essence but certainly not in form, and in any case, they may be very few and inconsequential. In that regard, change and reform rather than conservatism and ‘stability’ should be the dominant feature that should characterize more especially, teacher education. 
The above argument has been put forward very forcefully by Copinathan, et al (2008) while alluding to the all-pervading influence of information and communication technology that engenders rapid changes in our societies constantly. These changes as they were have made life more challenging and more competitive, human societies more complex and fluid. They have indeed Copinathan further assert, have provided new platforms for enhancing teaching and learning, much as they have given rise to new forms of social networking which in time will even challenge the traditional “notion of a brick-and –mortar school as a necessary site for teaching and learning to occur” (p.9).  What this necessarily means is that, in the new global context, regardless of their origins, commonalities, and differences, al l systems of teacher preparation have to rethink their core assumptions and processes.
Thinking Globally and Acting Locally: Shaping the Paradigm for Defining the Nigerian Contexts and Challenges of Teacher Education in the Era of Globalization.
The prevailing World Wide Web (www), epitomized in globalization means that no part of the world lives in isolation. Societies no longer determine or control the rate, intensity, type, pattern and mode of changes that take place within or around them. These are constantly, irresistibly, and perpetually being imposed on them. Trucano, (2005) also cited in Yusuf and Yusuf (2009), aptly describes this phenomenon saying, information and communication technology has impacted positively on every aspect of human existence, thereby creating a powerful force for changes in how human beings live, convey information, process information, conduct businesses, and in fact, determine the status of the nations. Information and communication technology has the potential for not only introducing new teaching and learning practices, but also for acting as a catalyst to revolutionise the education system. It can empower teachers and learners and promote the growth of skills necessary for the 21st century workplace.
In this phenomenon, the gap between time and space is virtually closed and the two have to a great extent been demystified. A number of things come to the fore. The most fundamental among them is the question of identity and difference in terms of space and time. In this regard, Fairclough  (2011) states that two dimensions of space have come to be forged and imposed on all nations of the world today. These are the global-space and the national-space.
The phenomenon of the two-dimensional spaces existing within one particular space as described above is a reality that is not debatable. What is important then is to try to understand and deal with the mechanisms involved in the dialectical interplay between the two. When these two dimensional spaces intersect with time that is itself fluid and rapid in changing, our societies are then subjected to transitions through transitions (Pais, 2000). At the horizontal level the society is changing based on certain internal factors like demography, factors of production, existing social institutions (education inclusive), etc. At the vertical level changes are imposed on it through the ICT, international policies and instruments, global politics and economics, etc.
The benefit that comes out of this graphic description is that, in this era of globalization, our endeavours and undertakings influenced by multi-dimensional contexts and challenges that interact dialectically, because somehow they are virtually linked. This therefore presents us with the paradigm within which we should situate our teacher education policy and practice. That, the need to think globally because we are caught up and encircled by the World Wide Web, and act locally because we have certain peculiarities and particularities that make our situation different. This position is the one advanced by Copinathan, et al (2008) when they say:
We see diversity in educational context as a valuable feature, as a unique challenge. In an era of greater globalization and educational standardization, of policy borrowing and of international comparisons of achievements, we see a need to respect context and to appreciate how countries with different traditions and resources deal with the challenges of teacher education. This is not simply a matter of ensuring representation. We believe there are unique and distinct traditions within which education and pedagogic systems are embedded that can provide valuable insights (p.5).
The implication of the global contexts of teacher education is that certain challenges have come to confront nations which they have to deal with, in addition to their local ones. Copinathan, et al (2008) identified four of these challenges which they consider prominent. They include:
· The marketization of education as a commodity, which has a marked impact on educational consequences and standards. Explaining this point, Copinathan, et al (2008) said, “education has entered the market place as a commodity to be priced, marketed and sold to willing buyers. The increasing rate of corporization of universities, the import and export of academic programs, the increasing presence of private sector in education, the rise of private and international schools are examples of this trend” (p.9);
· The rapid but uneven influence of information and communication technologies across nations that will redefine the traditional nature of learning, teaching and schooling. In specific terms, the challenge posed by this particular factor is the creation of new patterns and dimensions of teacher-student relationship and its attendant and associated implications for character training, which is an essential, settled component in our educational goal.
· The shifts in the learning needs of students occasioned by the confluence of the two processes of globalization and technological change. The new human capital paradigm no longer about having extended years of schooling to prepare students for industrial jobs rather, it is about content mastery, deep disciplinary understanding as well as acquiring the soft skills of communication, initiative, resilience, group dynamics and problem solving abilities among others. The new distractions offered by new technologies and entertainment platforms are putting pressure on educators and teachers to make schooling both relevant and meaningful. These call for a new type of teaching force much as they necessarily imply new modes of teacher preparation and new enabling conditions in schools to help teachers to tackle the complex challenges of facilitating student learning.
· The concomitant expectations surrounding the goals of education and schooling by a larger number of stakeholders. Due to the new changes brought about by economic globalization key stakeholders, employers, and parents have become more vocal about the skills and attitudes they expect the schools to develop.
A Mirror on Nigeria: Unraveling the Specific Nigerian Contexts and Challenges of Teacher Education
The section immediately preceding this one has given us a fair view of the global contexts and challenges of teacher education. It is then necessary to examine specific local contexts and challenges. A description of the Nigerian situation given by Ukeje (2000) was paraphrased earlier. Shehu (2010) also presents our own situation in a way that would certainly make us appreciate the conditions that would form the basis of our definition of the challenges and contexts of teacher education today. The Nigerian situation Shehu (2010) asserts, is characterized by multifaceted failures epitomized by among many other things, (i) lack of responsible leadership and bad governance at all levels (ii) poor/negative attitude to work, life and the nation (apathy); (iii) erosion of confidence and faith in the nation; (iv) mutual hate and hostilities, accentuated by ethnic and tribal chauvinism and religious bigotry and intolerance, and like it was aptly put by Momoh (2010) we are witnessing in the recent months, the emergence of monumental threats to the country’s existence as a single united entity with the emergences of several vicious centripetal forces and conspiracies (v) endemic corruption (our own weapon of mass destruction- Shatima, 2005); (vi) energy crisis; (vii) poor infrastructure; (viii) wide spread poverty and mass unemployment; (ix) collapse of the industry and the diminishing of production, (x) near total collapse of the security system etc. In fact, what may be most frightening in the Nigerian situation perhaps, is Adamu’s (2012) assertion that of the twelve indicators of a failed state Nigeria has fulfilled ten. These are: mounting demographic pressures, legacy of group grievances, sustained human flight and brain drain, uneven economic development, poverty and economic decline, de-legitimization of the state, deterioration of public service, absence of the rule of law, rise of private militias, and rise of factionalised elites.
The education system has its own specific failures. With specific reference to teacher education NTEP (2009) seven very serious ones, the overcoming of which is a long way to go even with the NTEP in place. Nigeria is certainly far away from achieving almost all the international educational instruments and frameworks for action like the Millennium Development Goals (MDGs) (2000), the Dakar Framework for Action (2000), the ILO/UNESCO Joint Recommendations Concerning the Status of Teachers (UNESCO, 1966), etc principally due to lack of political will, leadership failure and endemic corruption.
As a vicious cycle, the widespread and endemic corruption in the country according to Shehu (2010) has expressed itself in the education system through examination malpractice. This problem has reached certain terrible extents that seem to give the impression that it is almost being institutionalized especially at the secondary school level. But in the specific case of teacher education, a further vicious cycle has been created in the sense that already products and beneficiaries of examination malpractice have already become teachers in both our public and private schools. So beyond the unfortunate trend of garbage in and garbage out, the situation seems to ordain that examination fraud may not only be further perfected, but it takes over the education system. This assertion may be vindicated by the fact of the invaluable position and role of the teacher in the education system as was demonstrated earlier and also as can be seen in Allen’s (1961) succinct illustration of that role, as he says: “in any educative process, there always stands the teacher, in front or at the back, at the  centre or at the side, what he knows and does can make great difference, what he does not know and cannot do or fails to do, can be an irreparable loss to the children under his care” (Cited in Ukeje, 2000,p.4). Within our own local Nigerian space, and in the prevailing circumstances, the conditions described here present us with our specific contexts and challenges of teacher education.
Recommendations
Within our paradigmatic framework of thinking globally and acting locally our recommendations would reflect the global and local contexts and challenges of teacher education. We therefore make the following recommendations:
1. Our teacher education policies and contents should be anchored on the recognition that teacher’s work as being based on specialized knowledge and skills, expecting all teachers to have the ability to use them in a variety of institutional contexts and with diverse student demographics.
2. Our teacher education should include components of inquiry orientation to investigate pedagogical issues, and critically utilize evidence-based knowledge to inform professional practice.
3. Due to the increasing complexities of life as variously described in this paper, our teacher education should have sufficient contents of problem-solving skills and the pedagogical strategies of imparting them on students.
4. There should be put in place institutional frameworks and arrangements policy borrowing, international comparisons for achievements and international standardization mechanisms in our teacher education.
5. More resources should be invested in teacher education to ensure that our teacher education institutions and facilities really measure up to world class standards as envisioned by the NTEP. This would ensure that the teachers we produce acquire mastery of the soft communicational skills necessary for effective performance in this world that is increasingly going digitized and educational practices are fast moving into virtual forms and structures.
6. Research and Development should be made a priority policy thrust in Teacher Education.
7. Attitudinal and Behavioral Change Strategies in the context of the social network platforms created by the ICTs should be incorporated in teacher education contents
8. Tackling the menace of examination malpractice should take a centre stage in teacher education policy and practice in Nigeria
9. Mechanism for inculcating leadership qualities, roles and skills in younger ones should also be incorporated in teacher education
10.  With the upsurge of ethnic and religious tensions and conflicts that threaten the corporate existence of Nigeria teacher education should be utilized as the most important tools for recultivating the spirits of tolerance, mutual respect, and mutual trust.
Conclusion
In this paper, no claim is made for introducing anything novel or strange or something out of the ordinary. What has been attempt was to bring to the fore certain salient issues pertaining to teacher education in this country within the dictates and exigencies of time and space presenting endlessly to us new contexts within which to situate the our goals and aspirations for reforming teacher education on one hand, and the challenges against which we should direct our teacher education policies and actions. It is hoped that, out of this modest effort, some useful ideas would have been put forward which can be utilized to change the fortunes of teacher education in this country.
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